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Abstract

Plagiarism is becoming more widespread in all types of educational institutions (Park,
2003). In Vietnam, this academic dishonesty has received little attention in teaching and
training at the tertiary level (Hoang, 2014; Nguyen & Filipi, 2017; Nguyen, 2018; Tran, 2021;
Phan, 2006). To bridge this gap, the current study aims to investigate Vietnamese students'
perceptions of plagiarism in English academic writing before and after receiving plagiarism
tutorials. Before the training, 44 sophomore students were asked to write an essay at home with
the purpose of checking for plagiarism, and 10 students were randomly invited to the interview.
The findings show that thirty-five out of forty-four students did plagiarize (30% to 90%), as
reported by Turnitin software. The understanding of plagiarism among students was poor and
they thought that plagiarism was not a big deal. They also did not know how to avoid plagiarism
by using citations and quotations in writing. According to these findings, the content of
plagiarism tutorials was determined and designed based on the standard of the American
Psychological Association (APA). The content of crediting sources includes plagiarism
introduction, types of plagiarism, crediting sources, and citing references. They discovered
several misconceptions as well as new information about plagiarism after the training. It is
suggested that language teachers should consider applying integration and interaction
principles to the pedagogy to mitigate the prevalence of plagiarism in English academic

writing. Furthermore, plagiarism tutorials such as seminars or workshops should be provided
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for all students from various departments to raise students' awareness of plagiarism in

education.

Keywords: Plagiarism, crediting sources, Vietnamese undergraduates
1. Introduction

The widespread popularity of the Internet enables learners to get access to numerous
databases (Comas-Forgas & Sureda-Negre, 2010; Park, 2003). However, it has some negative
impacts on many fields, especially plagiarism in the academic community (Aasheim et al.,
2012; Maurer et al., 2006; Tran, 2012). With the Internet, most information is available to
access, so students might be easier and faster to copy from others and paste them into their
work (Batane, 2010; Pecorari & Petric, 2014). Thus; plagiarism, significantly increasing in
college environment (Scanlon & Neumann, 2002; Zimitat, 2012), attracts much concern from
educators (Hu & Sun, 2017; Pecorari, 2013). In Western education, plagiarism is strictly
controlled because it is a matter of copyright infringement, brainpower, and professional ethics.
In the United States; for example, if students plagiarize, the punishments may contain
“academic integrity training exercises, social work, transcript notation, suspension, expulsion,
revocation of degree or certificate, and possibly even referral of the case to legal authorities”
(Maurer et al., 2006, p.1053). Hence, this issue should be avoided in education.

In order to reduce plagiarism, a majority of researchers (Aasheim et al., 2012; Bilise-Zulle
et al., 2004; Maurer et al., 2006; Razera et al., 2009; Sarlauskienea & Stabingis, 2014; Tran,
2012; Tran et al., 2018; Vernon et al., 2001) suggested that teachers should use effective
plagiarism detection software and provide plagiarism tutorials. According to Pecorari and
Petric (2014), this is because “problems arising out of students’ lack of knowledge of citing
conventions and lack of skills in using sources are thus placed in the context of cheating” (p.5).
To be specific, Tran et al. (2018) indicated that “along with the usage of plagiarism detection
software, educator interventions focusing on building awareness and understanding the nature
of plagiarism” (p. 66). Similarly, Aasheim et al. (2012) (cited in Stephens et al., 2007)
emphasized that “strategies focused on preventing cheating may be more effective than those
focus on catching students after the fact” (p. 300). Although Turnitin software has a positive
impact on reducing the high level of plagiarism (Razera et al., 2009), it is not enough to
discourage students from plagiarism (Batane, 2010). As a result, plagiarism tutorials and
Turnitin software are both essential in preventing and reducing plagiarism at high educational
levels (Aasheim et al., 2012; Batane, 2010; Tran et al., 2018).
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In Vietnamese education; nevertheless, those have not been considered comprehensively,
as reported by a number of researchers (Hoang, 2014; Nguyen & Filipi, 2017; Nguyen, 2021,
Tran et al., 2018). In particular, inadequate plagiarism training in academic writing (Hoang,
2014; Nguyen & Filipi, 2017; Nguyen, 2021; Tran, 2021; Phan, 2006) and insufficient standard
plagiarism detection software (Tran et al., 2018) are two current issues related to the significant
prevalence of plagiarism among Vietnamese students. As a result, students’ understanding of
plagiarism is poor (Nguyen & Filipi, 2017; Nguyen, 2021) and permissive (Tran et al., 2022).
These issues should be taken into consideration in academic institutions by teachers and
educators. In order to bridge this research gap, the current study investigates whether the
plagiarism tutorial program affects the improvement of Vietnamese students’ perceptions
toward plagiarism in practicing English academic writing. It is significant to raise students’
awareness about plagiarism in academic writing by offering plagiarism tutorials, which has not
been carefully addressed before (Nguyen, 2021). The study first investigates the plagiarism
rate among students by using Turnitin software and how they know about plagiarism through
interviews. After that, the content of plagiarism tutorials would be designed for the training. It
is hoped that education on plagiarism will benefit students not just in avoiding plagiarism but
also in their future careers. They will be prepared with good skills and strategies to mitigate
widespread plagiarism. It is even more crucial since undergraduate programs require them to
write numerous essays or dissertations, where plagiarism is prohibited. The two research
questions that guided the study are presented as follows:

1. What is Vietnamese undergraduate students' perception of plagiarism?

2. What plagiarism tutorial content should be included for training? How do students

perceive plagiarism after receiving the tutorials?

2. Literature Review

2.1 Plagiarism

Plagiarism is a complex concept with numerous definitions (Zheng, 2021). According
to Bouville (2008) and Blum (2011), plagiarism is an action that people copy the work or ideas
of others, even when re-expressing them in their own words without citing the source of the
text (Park, 2003). Additionally, Hexham (1992) mentioned that four words repeated without
quotation marks and page numbers, were considered plagiarism. According to the APA, there
are a variety of types of plagiarism, such as self-plagiarism, peer plagiarism, Internet

plagiarism, appropriation, and cheating. Taking this into serious consideration, Pecorari and
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Petric (2014) emphasized that "plagiarism is considered a moral transgression and a reflection
of moral decay” (p.5). In the same vein, Maddox (1995) and Maurer et al. (2006) indicated that
plagiarism was an unaccepted behavior or serious scholastic misconduct. Therefore, plagiarism

should be acknowledged correctly and clearly in education.

2.2 Students' perceptions of plagiarism

As previously mentioned, plagiarism is considered a broad and important term in
education (Pecorari & Petric, 2014; Sarlauskienea & Stabingis, 2014). Over these years; thus,
plagiarism has been conducted in different contexts to explore students’ perceptions regarding
plagiarism (Aasheim et al., 2012; Bamford & Sergiou, 2005; Biliee-Zulle et al., 2004; irina &
Ali, 2018). These studies have shown that EFL learners in general (Bamford & Sergiou, 2005;
Bilize-Zulle et al., 2004; Fazilatfar, 2018; Zheng, 2021) and Vietnamese students in particular
(Hoang et al., 2018; Hoang; 2014; Nguyen & Filipi, 2017; Nguyen, 2021; Tran et al., 2018;
Tran, 2021) seem unclear about the concept of plagiarism and violated plagiarism at high rates.

Bilize-Zulle et al. (2004) did a survey on 198 students at a Croatian University in order
to check plagiarism on their writing assignments. The researchers used WCopyfind software to
check plagiarism and found that only 17 students were not violating plagiarism while the rest
had violations. Zheng (2021) also found a high rate of plagiarism reported from Turnitin among
Chinese students. The researcher suggested that plagiarism guidance and discussion between
teachers and students regarding referencing and citations were encouraged. Similarly, Irina and
Ali (2018) indicated that undergraduate Turkish students failed to identify and explain the cases
of plagiarism in the given written text. In 2005, Bamford and Sergiou investigated the rate of
plagiarism of a group of EFL students (Asian and Chinese students). The result revealed that
Chinese students had a high level of plagiarism while they had been educated about plagiarism
before studying in the United Kingdom (UK). Most Asian students, on the other hand, admitted
that they had no prior knowledge of plagiarism before coming to the UK. Similarly, Fazilatfar
(2018) found that Asian students had poor knowledge of plagiarism and they received little
instruction in citations (Keck, 2014; Shi, 2006). To gain plagiarism knowledge, Sarlauskienea
and Stabingis (2014) recapitulated plagiarism definitions from scientific research articles as
well as explored the understanding of plagiarism among 119 university students in Lithuania.
Although students admitted that they knew plagiarism, it seemed to be vague when they were
asked in detail. For example, students did not distinguish between quotation and paraphrase.

Generally speaking, plagiarism is a popular issue in education, which should be prevented by
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providing plagiarism tutorials (Irina & Ali, 2018; Sarlauskienea & Stabingis, 2014; Zheng,
2021).

In Vietnam, plagiarism has been on high alert and the research on the effects of
plagiarism tutorials on improving Vietnamese students' perceptions in English academic
writing seems modest in number (Nguyen, 2018). Accordingly, Vietnamese students had poor
understanding of plagiarism when they used summarized and quoted texts, and information
from the Internet without citing the sources and authors, which was found to be the main reason
for plagiarism (Hoang, 2014; Hoang et al., 2018; Tran et al., 2018). In addition, Nguyen and
Filipi (2017) investigated other reasons for plagiarism including poor academic writing
abilities, carelessness when taking assignments, laziness, a desire for higher grades, and their
academic attitudes. In order to reduce plagiarism among Vietnamese students, plagiarism
tutorial programs have been highly supported in teaching (Hoang, 2014; Hoang et al., 2018;
Nguyen & Filipi, 2017; Nguyen, 2021; Tran et al., 2018; Tran, 2021) because it has the
potential to prevent academic misconduct cases (Ali et al., 2012; Erkaya, 2009; Sarlauskiené
& Stabingis, 2014; Stoesz & Yudintseva, 2018). To be specific, Tran (2021) suggested that
teachers should clarify how universities define plagiarism, what constitutes plagiarism, and
what students could do to avoid it. Furthermore, the tutorials should include practice and hands-

on experience (Stoesz & Yudintseva, 2018).

3. Method

3.1 Participants

A total of 44 undergraduate Vietnamese students (two classes) at an international
university in Ho Chi Minh City, Vietnam (the big city located in the south), participated in this
study. They were studying in the second year of the four-year English program (B2 level -
CEFR) at the time of data collection. The main reason why they were chosen is that they were
taking academic writing course 111, which focused on essay writing. They had finished writing
courses | and Il in previous semesters (paragraph writing). This third writing course requires
them to practice a lot of academic writing essays at home, so plagiarism understanding is
important. Moreover, English-majored students require high awareness of plagiarism to
perform well in academic English writing, so they could be ideal participants for plagiarism

investigation.

3.2 Data collection procedures
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The data collection processes were developed based on the framework of course
development proposed by Graves (1996). The processes that were adopted include needs
assessment, determining goals and objectives, selecting and developing materials and

activities, and evaluations. Table 1 presents the framework components:

Table 1: The Framework Components

Needs assessment/analysis What do students know and not know regarding
plagiarism?

Determining goals and What are the purposes of the plagiarism tutorial

objectives program? What will students be able to do after

receiving plagiarism tutorials?

Selecting and developing How/what will the teacher teach? What will the teacher

materials, content, and activities  include for tutorials? What is the purpose of each
content?

Evaluation How will the teacher assess what students have
learned?

In order to answer the first research question - students' perception of plagiarism, the
researcher first conducted a needs analysis. In other words, the researcher should determine
what students already know and what they need to know (Do & Cheng, 2021; Macalister &
Nation, 2020). Based on this knowledge, the researcher first asked students (class one) to write
an essay comparing two types of music (ex: rock and jazz), or English (ex: British English and
American English), and the importance of reading critical thinking (class two) with the purpose
of checking plagiarism. The assignments were done at home and submitted via Google
Classroom. After that, ten students (Participants one to ten) were randomly chosen for the
interview in order to investigate what they know and do not know regarding the concept of
plagiarism in detail. For instance, students were asked about their understanding of plagiarism,
how to avoid plagiarism, and what teachers have done to prevent plagiarism in English
academic writing.

As for the research question two - the content of plagiarism tutorials was determined
and designed based on the findings of needs analysis. The researcher developed a plagiarism
tutorial program with goals, objectives, content, activities, and materials. The tutorials were
planned to be carried out in four weeks. In order to explore students’ awareness of plagiarism
when receiving tutorials, the researcher observed students during the four-week plagiarism

tutorials. Based on the content of each lesson, the teacher paid attention to students’ responses

49



International TESOL Journal VVolume 17 Issue 1 June 2022 50

to teacher’s questions. By doing so, the teacher would be able to identify the real problems that
students were confused about plagiarism and then raise their awareness by tutoring them in
detail. For example, the teacher provided examples of plagiarism and asked students to explain
why. The teacher also asked students to cite, paraphrase sentences or ideas and checked how
they did. These activities would be observed and taken notes. The observation would be helpful
for the researcher with regard to the impacts of plagiarism tutorials. The researcher used this
information to analyze how students perceive plagiarism and compare it with their answers in
the interviews in order to see the impacts of plagiarism tutorials. Furthermore, if any problems
or concerns from students were raised throughout the instruction, it would be beneficial for
future tutorials. Finally, the researcher invited ten students again from two classes to a semi-
structured interview to collect in-depth information from a different teacher (students would
feel free to share with another teacher). They were asked their opinions about the plagiarism
tutorials (any differences after learning plagiarism compared to their previous knowledge,
perceptions about plagiarism tutorials, level of plagiarism - similarity index) and plagiarism
website service tools (Turnitin and other plagiarism website tools). Of note is that students
were interviewed in a private teacher’s office to avoid the noise. All the interviews were
recorded by phone and took notes at the same time by the researcher (the interview before the
tutorials) and another teacher (the interview after tutorials). Based on their answers, the
researcher would have more evidence to figure out what students received after tutorials and
any problems related to plagiarism training. Table Two below presents the activities of the data

collection procedure:

Table 2: Calendar of the Research

Week Activities

1 (Jan 18.2021) Students’ writing essays and interview part one

2 (Jan 25.2021) Checking plagiarism (Turnitin) and transcribing the interview part
one

3 (Feb 1. 2021) The plagiarism tutorial program was designed

4 (Feb 8. 2021) Plagiarism tutorial one + observation

5 (Feb 15. 2021) Plagiarism tutorial two + observation

6 (Feb 22. 2021) Plagiarism tutorial three + observation
7 (March 1.2021) Plagiarism tutorial four + observation

8 (March 8.2021)  Evaluation: Interview part two

3.3 Data analysis
Four data sets were analyzed: (1) students’ writing texts; (2) interview part one; (3)

observation during plagiarism tutorials; and (4) interview part two. First, the researcher
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checked the plagiarism rate by using Turnitin via similarity index and looked at students’
writing papers (citations, quotations, paraphrases). Turnitin was selected to check for
plagiarism because it is a popular and helpful tool to help teachers detect intellectual dishonesty
and reduce students plagiarizing from the similarity index (Batane, 2010; Heckler et al., 2013).
Second, the researcher analyzed students’ responses from the interviews. The researcher
summarized the information provided by students regarding the definitions of plagiarism and
plagiarism avoidance. Based on these analyses, the researcher would have the answers for the
first research question - students' perception of plagiarism.

From the sources of information (the level of plagiarism, students’ perceptions of
plagiarism), the researcher developed appropriate plagiarism content and carried out plagiarism
tutorials over four weeks. During a four-week plagiarism tutorial, the researcher observed
students’ attitudes in the class when teaching. The teacher took notes of any confusion related
to plagiarism from students. Finally, the researcher investigated how plagiarism tutorials affect
students' perception of plagiarism tutorials through a second interview. The researcher tried to
listen to all recordings carefully and transcribed them from Vietnamese to English. Then their
answers were analyzed and summarized by the researcher. All of these analyses will be utilized
to address the second research question - the content of plagiarism and students' perception of
plagiarism after receiving tutorials.

In sum, this study applied the triangulation mentioned by Mackey and Gass (2015) that
“triangulation involves using multiple research techniques and multiple sources of data in order
to explore the issues from all feasible perspectives” (p. 233). The current study collects data
from students’ work assignments, observations from tutorial training, and interviews. It is

hoped that such triangulation could support the validity and reliability of the research.

4. Findings

4.1 Students’ perception of plagiarism

According to the results collected from Turnitin and interviews, Vietnamese students'
perception of plagiarism was limited. To be specific, the Turnitin software shows that thirty-
five out of forty-four students did plagiarize at a high rate. Based on Turnitin’s level of
matching text, a report with over 24 percent would be considered plagiarism. However,
plagiarism rates among 35 students’ writing papers ranged from 40 to 90 percent. The average
rate of plagiarism is 54.7 percent, with the majority of the content coming from the Internet

source, followed by student papers and publications. It could be said that students were not
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aware of plagiarism when writing since they did not quote and cite the sources in their papers
when they used information from others (figure one on the left). Moreover, students'
knowledge regarding citations was poor. Figure one on the right shows that students were
confused by presenting citations since most of them copied the links from the websites they
read and pasted them in the reference section at the end of their papers. These were also shared

in the interview:

Participant Two: Previously, when I did assignments, | quoted the authors but did
not indicate year and cite them in the reference. | learned paraphrases in previous
courses without mentioning how to quote and cite. [Jan 18. 2021]

Participant Six: | paraphrased information that | read from others and | copied the
links and pasted in the reference. Honestly, | did not know how to cite and present
authors’ names and years. [Jan 18.2021]

Figure 1: Turnitin’s Report (Left) and Reference Presented by Students (Right)

American English is the formgf English used in the United state and
British English is used in the gnited Kingdom. The differences
between American and British English include three main elements:
pronunciation, vocabulary and grammar. The biggest differences |
notice in bothdanguages is the pronunciation. Take an example of the
word “water’. In the American pronunciation of ‘ water’, the ‘t' sounds
ore like a 'd’, while the 'r’ in British pronunciation is almost silent.
here are some word like ‘ax’ (axe in British) or defense (defence in
British) which have the same pronunciation bm different spelling in
both language. The second element is about vocabulary, while some
words may mean something in British English, the same words might
be something else in American English. For instance, “athlete” in https-/www utsc utoronto ca/twe/sites/utsc utoronto ca twe/files ‘resource-
British English is one who participates in track and field event whereas
“athlete” in American English is one who participates in sports.
Moreover, there are some words such as plane, bro, cell phone which
are common in American English and not used very often use in Introduction, Meaning and Nature of Interpretation (legalbites in)
British English. Some words widely used in Britigh English and seldom  pttps-/apn shoreline edu/doldham’ A ssumptions hm
in American English are advert, clockwise, etc. Aside from
gronunciation and vocabulary, there are certain grammar differences
between British and American English. In British English the present

narfant ie 11ead tn avnrace an antinn that hae anniirrad in ranant nact

Refe rences|

Knott, Deborah. *Critical Reading Towards Critical Writing.”

verbalreasoning-for-cat-exam’
hitps

technitrad.com/what-is-interpretation/

colinsdictionary.com/dictionary/enalish/argument

files CriticalReading pdf

https:/bookdown.org/rridenour/ct-text'cha-arguments html

https:/dibrary louisville. edu/ekstrom/eriticalthinking /'as sumptions

https://philosophy.hia hi/think critical ‘ct phy

The interviews revealed more evidence of the poor understanding of plagiarism.
Plagiarism, according to the majority of participants, was defined as the act of stealing other
people's ideas or work and using them in their papers without permission. In order to avoid
plagiarism, the majority of students thought that writers should use their own words to express
ideas, instead of using others. They did not acknowledge that they could consult other ideas as
long as they cited the copied information in their writing papers. They also thought that they
should not share their work to others (friends) to prevent cheating. Another popular way to
reduce plagiarism mentioned by students is to translate from Vietnamese to English, as

mentioned by participants one, seven, and nine:
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Participant One: | did not know much about plagiarism. | often read information
from Vietnamese documents and then translate it into English. [Jan 18. 2021]

Participant Seven: | think we could not copy words for words from others, just copy
one part of their ideas in Viethamese and rewrite them with our own words in English. |
copied because it took time to think and | was lazy to do that, so | borrowed the ideas
from others. [Jan 18. 2021]

Participant Nine: | thought plagiarism was normal, not important. | sometimes read
information from others and rewrote it in my own words. [Jan 18. 2021]

In conclusion, the rate of plagiarism among Vietnamese students was high, and their
knowledge of plagiarism was considered poor. In particular, students were lacking the
knowledge of plagiarism definition, types of plagiarism, and crediting sources (citation and

references), which should be taken into consideration.

4.2 Plagiarism tutorials and students’ perception of plagiarism after receiving the
tutorials
4.2.1 Plagiarism tutorials

According to the findings of the first research question, the content of plagiarism
tutorials was determined and developed in four weeks (Table 3). The tutorials were integrated
into the writing course to prepare students with the knowledge of plagiarism and guide them
on how to avoid plagiarism in academic writing. It is hoped that students will be able to
understand the term "plagiarism™ in a comprehensive way in English academic writing and
know how to cite and quote sources in academic papers using the APA style after the tutorials
(objectives). Table Three below presents the content and purposes of the plagiarism tutorials

in detail.

Table 3 The Content of Plagiarism Teaching

Content Day Detail Time Purpose
(min)
Introduction  Feb The definition of 50 Help students understand
to 8.2021  plagiarism, the plagiarismin a
Plagiarism plagiarism cases comprehensive way.
Types of Feb Self-Plagiarism 50 Help students know more
Plagiarism 15.2021  Appropriation about types of plagiarism.
Cheating
Crediting Feb Quoting and 50 Help students know how
Sources 22.2021 Paraphrasing to reduce/avoid
Direct quotation of plagiarism when using
sources information from others.
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Paraphrasing material They will have

Direct quotations of opportunities to practice

online material paraphrasing skills.
Citing March One work by one author 50 Help students know how
References  1.2021  One work by multiple to cite the references in
in Text authors academic writing.

Groups as authors
Authors with the same
surname

Two or more works
within the same
parentheses
Secondary sources

In order to guide students to write papers with rigorous standards, the American
Psychological Association (APA) was selected as the main material since it was highly
recommended for standard academic writing style (Maurer et al., 2006). In particular, chapter
six of the Publication Manual of the APA (2010) presented style rules on all writing aspects,
called "crediting sources."” It introduces guidelines on quoted material and reference citation in
detail. For example, there are two key principles that writers should use quotation marks if they
indicate word for word from others and credit the source in the text if they paraphrase the
sentence or change some words from another. It can be noticed that the content of this chapter
is beneficial to pupils because they are unfamiliar with this information. It explains when and
how writers should cite the authors who contributed to their work. Besides, it introduces the
definition of plagiarism and the knowledge of quoting and paraphrasing. During the tutorials,
the teacher provided lectures about plagiarism and created group work and quizzes for students.
4.2.2 Students' perception of plagiarism after receiving the tutorials

During four-week plagiarism tutorials, the researcher discovered that students only had a
basic understanding of plagiarism. They could, for example, identify which instances
constituted plagiarism, yet the majority of their papers had content that was not accompanied
by citations, which was labeled plagiarism. This is due to a lack of skills in avoiding plagiarism
in writing, which had not been adequately taught previously. In particular, students seemed
vague when going into detail about the rules of citation. The teacher observed that students
struggled with citing authors' names, page numbers, or volume numbers. Despite the fact that
some of them had heard about the citations and quotations, they were embarrassed when being
asked to clarify.

When the teacher introduced Turnitin as a plagiarism online service tool, the students were

taken aback. They were previously familiar with a number of free X websites and had
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sometimes used them to detect plagiarism. This was the first time the pupils had heard of
Turnitin. By copying writing from others and testing it with different software, the teacher
demonstrated the distinctions between the free software and Turnitin. Students realized that the
free plagiarism tools were not accurate when they discovered that those websites displayed

100% of the work without committing plagiarism since the text was duplicated word for word.

Participant Two: When the teacher introduced Turnitin, | found that some free
plagiarism software tools were ineffective. | tried to double-check with free websites by
copying all information from other work. The free software indicated only eight percent
of plagiarism. [March 8. 2021]

Participant Five: | used some free X website tools to detect plagiarism, but they
seemed ineffective because they reported 100% unique since | copied all from the
Internet. I just know it from this semester. | did not check it previously. [March 8. 2021]

Participant Nine: | sometimes used some free service tools. These websites usually
show less plagiarism percentage. During this semester, | was taught about this issue
carefully and it was helpful. [March 8. 2021]

After four weeks of tutorials on plagiarism, students realized they had some
misconceptions about this critical issue. First, some students realized that they could take
references from others as long as citing and quoting. Second, they knew how to cite authors’
names and page numbers. Last but not least, students' awareness of plagiarism was improved
when the majority of them believed that a similarity index of more than 20% was unacceptable.

These perceptions are presented as follows:

Comments about references:

Participant One: After learning about plagiarism, I will remember to quote and
cite in the reference list in my writing paper when I borrow ideas from others. [March 8.
2021]

Participant Four: After the plagiarism training hours, | understood more about
plagiarism, such as citing, paraphrasing, and taking references. I will apply those skills
to future writing to avoid plagiarism. [March 8. 2021]

Comments about citations, quotations:

Participant Six: | have learned some new knowledge from the plagiarism
tutorials. For instance, I rewrite the authors’ ideas in my own words, quote the reference,
including author names, years, and page numbers if it's a word-for-word citation.
Previously, I did not know that I should put authors’ names or page numbers when citing,
so | just paraphrased when | used other ideas without mentioning this knowledge.
[March 8. 2021]

Participant Eight: After being taught how to avoid plagiarism in academic
writing, | applied it to my writing and other courses such as citing and quoting. It looks
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more professional and it is helpful for my future academy too. It was different from my
previous knowledge that I copied or paraphrased the content from others without citing
and using references. [March 8. 2021]

Comments about the similarity index:
Participant Two: | think over 25% of what is copied from others is considered
plagiarism. [March 8. 2021]

Participant Five: | think under 20% similarity index is acceptable. [March 8.
2021]

Participant Seven: | think over 20% shown on the plagiarism website is
considered plagiarism. [March 8. 2021]

5. Discussion

5.1 Students’ perception of plagiarism

It was worth noting that students paid less attention to plagiarism in academic writing.
They appeared to be lacking in information concerning plagiarism since most of them thought
only one side of plagiarism that copying other work was not acceptable. In line with the finding
of Hoang (2014), Vietnamese students had an inadequate understanding of plagiarism. They
also did not think that using other ideas was plagiarism. For example, they indicated that they
usually read information on Vietnamese websites and then translated them into English without
citations. This action should be avoided because "plagiarism now is not confined to mere cut
and paste; synonymizing and translation technologies are giving a new dimension to
plagiarism"” (Maurer et al., 2006, p. 1052).

Vietnamese students plagiarized for a variety of reasons. First, pupils have not previously
been trained well in plagiarism prevention, especially in citations and quotations. In line with
the findings of previous studies (Bamford & Sergiou, 2005; Nguyen & Filipi, 2017,
Sarlauskienea & Stabingi, 2014), students appeared ambiguous and unsure regarding
plagiarism because of inadequate plagiarism tutorials. This knowledge shortage limited their
ability to get knowledge from others when some of them were afraid of violating plagiarism.
Students shared that they should not show the work to others and read other ideas to avoid
plagiarism. As a result, some of them chose not to read or seek information from other sources.
Nevertheless, it is especially needed for undergraduates who have to work on many writing
projects that require them to read books, articles, and write in an academic style. In addition, it
would be difficult for peer review since students need to read papers from classmates.

According to this perception, students should be aware of the importance of learning how to
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avoid plagiarism (citations and quotations). Second, students’ English proficiency could be the
reason for plagiarism. Some students were not fluent in English - they did not know how to
express their opinions in English, so they copied from the Internet. In the same vein as the
finding of Tran’s (2012) study, a language barrier was the reason for plagiarism when they
were not confident in their writing abilities and vocabulary. This was also mentioned in the
findings of Currie’s (1998), Hayes and Introna’s (2005), and Carroll’s (2007) studies.

Since the convenience of the Internet with fabulous resources, helps students find
information easily (Carnie, 2001), writing papers at home gives them more chances to copy
from this useful source. Teachers may find it more difficult to check plagiarism in their
students' writing papers because the preparation for plagiarism software tools is insufficient
(Tranetal., 2018). Poor preparation of plagiarism detection tools made students easier to copy,
so teachers could not have exact evidence to alert them concerning this academic dishonesty.
According to the findings, students sometimes use free plagiarism tools to check their papers,
but they do not show exact results. Hence, it is significant to suggest that universities/schools
should purchase and facilitate standard tools for plagiarism detection like Turnitin (Maurer et
al., 2006).

All in all, Vietnamese students have limited knowledge about plagiarism because of
inadequate training in academic writing. Therefore, it is suggested that teachers take the
plagiarism policies seriously before the course begins. Importantly, clear plagiarism guidance

should be implied and urgently conducted.

5.2 Students' perception of plagiarism after receiving tutorials

Students were aware of the seriousness of plagiarism when they mentioned the
unacceptable rates of plagiarism reported by Turnitin, and they understood the meaning of
plagiarism more comprehensively. However, they were still confused by some cases of
plagiarism. For instance, students were confused by this case of plagiarism during the tutorials:
“With some words changed with no quotations but has correct references and in text citations.”
Accordingly, paraphrasing without quotation means the ideas were copied with no guotation,
which constitutes plagiarism. However, some students did not think this was plagiarism. Based
on this finding, this content should be taken into consideration by providing more practice.
Regarding plagiarism detection tools, it seems unsure about the accuracy of free plagiarism
detection software, so plagiarism tutorials are needed for every writing course in order to guide
students on how to avoid it. These findings were significant because they reflected the current

situation regarding plagiarism at tertiary level in Vietnam. In line with the finding of Bamford
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and Sergiou’s study (2005), Chinese students had a high level of plagiarism even though they
had been educated about plagiarism before studying in the UK. In other words, students
“know” but they “have not experienced” (Schiro, 2013).

In conclusion, the researcher discovered that students perceived growing confidence and
significant improvements in their citation and quotation skills after four weeks of plagiarism
tutorials. Students also recognized some misconceptions about plagiarism compared to their
previous understanding. As mentioned by Nguyen and Filipi (2017); nevertheless, plagiarism
needs to be evaluated and practiced in the long run, so teachers should mention this issue and
integrate it with academic writing courses that assist students not only with academic courses
but also in their future thesis. Therefore, teachers should provide more practice, show real
examples for students to let them understand more about this issue, and provide training
regularly every semester.

6. Implications

There are some pedagogical implications for EFL teachers regarding plagiarism tutorials
in English academic writing. Based on the findings of this study, it is strongly recommended
that teachers use pedagogical integration and interaction design principles to prevent
plagiarism in English academic writing (Nguyen, 2018). For integration principle, teachers
should remind students about plagiarism policies in the first orientation of writing courses.
They should have punishments for students who plagiarize in order to stop their misbehavior
and make them acknowledge its seriousness. Importantly, teachers should provide plagiarism
tutorials for Vietnamese students because plagiarism can be controlled if users have sufficient
knowledge (Aasheim et al., 2012; Comas-Forgas & Sureda-Negre, 2010). In fact, students
know about this issue, but they do not perform well in their writing papers in terms of crediting
sources. In other words, they need to practice how to cite and quote in their writing. Besides,
using students' own words or paraphrasing skills should be encouraged in academic writing
classes. More than that, educators might carry out some plagiarism seminars for students in all
majors to raise their awareness regarding this issue, not only for English-majored students. As
for the interaction principle, teachers should provide opportunities for students to interact with
their classmates and teachers both within and outside of the classroom, such as group work,
peer feedback, and teacher feedback. In doing so, students will have support from their teacher
and their classmates if they need help. This would be helpful for them in practicing writing

without pressure, which is one of the reasons for plagiarism.
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As for plagiarism material, APA is recommended to be used to guide students on how to
write professional papers without violating plagiarism. Regarding plagiarism detection
software, universities should facilitate some standard software like Turnitin for teachers to
evaluate students’ writing correctly since free software tools were reported as not useful in
terms of checking the level of plagiarism. Generally speaking, plagiarism tutorials with
integration and interaction principles, plagiarism detection software preparation should be
established for Vietnamese students in terms of preventing plagiarism and enhancing their
awareness of this academic dishonesty.

7. Conclusion

This study has attempted to investigate Vietnamese students’ perceptions of plagiarism.
Furthermore, this study carried out four-week experimental plagiarism tutorials to provide
knowledge of plagiarism for students and guide them on how to avoid plagiarism in English
academic writing. There are four main plagiarism topics created, including plagiarism
introduction, types of plagiarism, crediting sources, and citing references. The findings
revealed that a considerable majority of pupils lacked plagiarism awareness and plagiarized
from other sources without citing them. After the plagiarism tutorials, it did, however, gain
some positive feedback. Students were aware of the seriousness of academic dishonesty and
knew how to avoid it by using quotations, paraphrasing skills, and citing sources. As for future
researchers, it is expected that they may consider expanding the scope of research scale with
more participants in different types of educational institutions. The current study collected data
from a private international school, so it is highly recommended that future studies compare
the rate of plagiarism among students in private and public schools. Then they could see the
differences between students in private universities and public universities and would have

suitable solutions for preventing plagiarism.
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